In the Name of Allah
1.2. Statement of the problem
Researchers have shown that motivational beliefs are fundamental for effective teaching. According to Eggen & Kauchak (2002), teachers’ beliefs and perceptions affect their practice and influence the students’ performance. Also Ispir (2010) claims that teachers’ motivational beliefs towards teaching profession can affect their classroom performance and teaching practice. 

Kennedy (1996) formed a hypothesis that "real and effective change in teachers' practices can only occur through a change in their motivational beliefs". He added behavior could derive from beliefs. Also Brown & McGannon (1998) indicated letting trainees to show their beliefs explicitly is significant. Richardson (1996) holds the view that teachers come to class with their beliefs which impact on both what they teach and how they teach. In other words forming teachers' educational beliefs can affect the way of teaching. The way of teaching could be affected by teachers' motivation.
A search of the literature indicates a scarcity of research on the perspectives of EFL teachers, and in particular on their motivational variables. Up to know the above-mentioned body of knowledge has been accumulated about ELT teachers’ competency. However, the motivational aspects of teachers’ performance especially the role of their self-efficacy beliefs and self-regulation capacity are least investigated In Iranian EFL contexts especially among high school ELT teachers.  So the current study attempts to address this gap in the literature.

1.3. Objectives of the study

The present study intends to investigate the role of a set of motivational variables (namely, self-efficacy beliefs and self- regulation capacity) in the performance of ELT teachers in Iran. 
More specifically, a mixed-method research design is adopted to examine both the depth and breadth of the effects of motivational variables on teachers’ knowledge. Initially, a model of role of motivational variables in ELT teachers’ competency will be tested by using structural equational modelling (SEM). Then a discovery-oriented qualitative method (i.e., Grounded theory) is used to further explore the influence of these variables on ELT teachers’ performance. 
1.4. Research questions 

1. Does the model of motivational aspects of teachers’ competency in ELT give satisfactory fit indexes based on the data collected from a number of Iranian EFL teachers?

2. Is there any relationship between motivational variables and EFL teachers’ competency in ELT?

3. Which motivational variable can best predict Iranian EFL teachers’ competency in ELT?

4. What are the factors influencing Iranian EFL teachers’ motivation? 

5. What motivational changes did the Iranian EFL teachers experience in reaching competency in ELT?
1. 6. Significance of the study

The present research is significant, as it is the first study conducted in Iran. 
Theoretically, this study attempts to add to the body of knowledge on the factors affecting teachers’ competency in ELT by exploring the nature and effects of a host of cognitive and motivational factors and motivational variables and outcomes and responses to feedback of a group of EFL teachers. Methodologically, a mixed method research design is used to investigate the issue both quantitatively and qualitatively. The model of role of motivational variables in ELT teachers’ competency will be quantitatively tested by using structural equational modelling (SEM). Also a discovery-oriented qualitative method (i.e., Grounded theory) is used to further explore the influence of these variables on ELT teachers’ performance by interviewing some EFL teachers. 

     Pedagogically, the investigation of motivational aspects of teachers’ performance can disclose more information about the EFL teachers’ needs and beliefs and it will allow teachers to design and apply accountable and responsive instructions and techniques to cover their learners’ needs. The views provided in the presented research can be used to foreign language teaching and learning programs and contexts. More specifically, EFL instructors  specially those involved in improving ELT and those  who need to develop their competence and , of course indirectly, EFL learners may benefit from the current study with the hope that those responsible for TEFL job and curriculum design, such as the Ministry of Education and related bodies will hear the teachers' voice in order to provide those contexts in which teachers and learners can be as effective and motivated as possible towards teaching and learning.  
2. Literature review

2.1. Theoretical framework

Figure 2.1 . The model of motivational variables of competency in ELT
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3. Method of study
3.1. Design of study 
The present study has adopted a Mixed Methods Research (MMR) design which uses both qualitative and quantitative features in the design, data collection, and analysis to generate a multiple perspective on the phenomenon and corroborate the findings (Teddlie & Tashakkori, 2009). Tashakkori & Creswell (2007, p. 4) defined mixed methods as “research in which the investigator collects and analyzes data, integrates the findings, and draws inferences using both qualitative and quantitative approaches or methods in a  single  study or program of  inquiry”. In the present study, a ‘sequential explanatory design,’ which is known as a straightforward MMR design that is easy to implement and analyze but enriches the findings considerably (Dörnyei, 2007), is selected to expand our understanding of teachers’ competency and their motivational variables. In this design, the priority is given to the quantitative data collection and analysis which is then followed by the collection and analysis of qualitative data and then the two methods are integrated during the interpretation phase of the study. In other words, the qualitative results are used to assist the researchers in explaining and interpreting the findings of a primarily quantitative study (Creswell, 2009). 

In line with the sequential explanatory design of the study, Sequential Mixed Methods Sampling strategy is adopted in which the quantitative and qualitative strands are used “to generate complementary databases that include information that has both depth and breadth regarding the phenomenon under study” (Teddlie & Yu, 2007, p. 85). In this MM sampling strategy, the methodology and results from the ﬁrst strand (that is mostly quantitative) inform the methodology employed in the second strand (that is qualitative and generally a subsample derived from the quantitative sample) (Kemper, Stringﬁeld, & Teddlie, 2003). The quantitative strand in the sequential mixed method sampling typically requires a probability sampling procedure. As for the qualitative strand, a purposive random sample will be selected from the larger quantitative sample in order to further explore the issue of concern and “add credibility to the evaluation by generating QUAL, process-oriented results to complement the large-scale QUAN-oriented research that also took place” (Teddlie & Yu, 2007, p. 90).  

3.2. Participants and settings

 This study will be conducted with 200 EFL teachers teaching English as a foreign language in Hormozgan province high schools (namely, in Bandar Abbas and Minab cities). They usually hold B.A and M.A degrees in TEFL and English language and literature and English translation. They are from both genders and the average age of the participants is 30.It is worth mentioning that all the participants are the native speaker of Persian and the average years of their teaching experience is 10.  
3.3. Instruments
Due to the objectives and comprehensive nature of the study, a number of instruments will be used to collect the data on the variables of concern that are expressed in the following sections.

3.3.1. Teachers’ competency Test
The teachers’ competency test developed and validated by Pishghadam, et al (2011) will be used to measure EFL teachers’ competency. It contains 61 items with the reliability index of 0.64 which has been calculated with Cronbach alpha and each item has 4 options that are different from each other. ELT-competency test has been validated by using Rasch analysis version 3.66. Fit statistics show that all items fit the Rasch model following the criteria suggested by Bond & Fox (2007).  It takes about one hour to take the test.
3.3.2. Teachers’ Self-Efficacy scale

Due to its comprehensiveness, integrity and ease of administration, the teachers’ Self- Efficacy Scale designed and validated by Tschannen-Moran and Woolfolk Hoy (2001), will be used in this study to capture the multi-faceted nature of teachers’ self-efficacy beliefs in a concise manner, without becoming too specific or too general. The questionnaire comprises 24 items, classified into three subscales: efficacy in student engagement, efficacy in instructional strategies and efficacy in classroom management. Each subscale contains equally eight items, and each item is measured on a nine-point Likert scale ranging from ‘nothing’ (1) to ‘a great deal’ (9). This questionnaire enjoys from a good reliability index: .89 Cronbach’s Alpha.
3.3.3. Teachers’ self-regulation scale

The Teacher Self-Regulation Scale (TSRS), designed and validated by Yesim, Sungur & Uzuntiryaki (2009) will be used to assess teachers’ self-regulation capacity. This questionnaire is based on Zimmerman’s (2002) self-regulation model and was developed from semi-structured interviews with pre-service and in-service teachers. This questionnaire consists of 40 items and each item is measured using a six-point Likert scale ranging from ‘strongly disagree’ (one) to ‘strongly agree’ (six).  The computed reliability index for this questionnaire was .85 Cronbach’s Alpha which is quite satisfactory for the present study.  
3.4. Procedure of data collection 
The present study adopts a mixed methods approach in which quantitative and qualitative procedures are used to collect and analyze the data (Tashakkori & Teddlie, 2003). More specifically, the study will be conducted in two phases. In the first phase, the participants, in various time intervals, are required to respond to the test and questionnaires of teachers’ competency, self-efficacy beliefs and self-regulation capacity. In fact, the objective is to test the model of motivational variables of competency in ELT.
More specifically, the researcher will contact the selected teachers by telephone and inform them about the date and place of distributing the questionnaire. The researcher will consult with the head of education administration in both cities and will give him the letter of information two weeks prior to the commencement of the data collection. Furthermore prior to the period of data collection, the aim and the procedure of the study will be explained to the participants. In monthly sessions, at the time of gathering of teachers in the meeting hall of Education Administration in both cities the questionnaires will be distributed among the informed teachers. In the first part of administration, the participants come across teachers’ competency test that consists of 61 items, in the second stage the teachers will face the self-efficacy questionnaire with 24 items, and as far as the final part is concerned, the participants that take part in the research will see the self- regulation questionnaire that includes 40 items. 
 In the second phase, In line with the principles of sequential explanatory MMR design, a qualitative set of data will also derive from the participants in order to add more depth to the quantitative data and explore the factors that influence Iranian EFL teachers’ motivation and identify motivational changes that Iranian EFL teachers experience in reaching competency in ELT. For this purpose, the semi-structured interview will be conducted to gather the beliefs, experiences and perspectives of the participants related to their own learning and teaching experiences. According to Coyne (1997) all sampling in qualitative research is purposeful sampling. To this end, a number of teachers, who will fully complete their questionnaires and they are eager and volunteer to participate in the interview, will be purposefully selected from the larger quantitative strand. The selected teachers will be asked some questions regarding the factors that influence their motivational beliefs and motivational variations that EFL teachers experience in acquiring competency. 
3.5. Procedure of data analysis 
Since the current research accepts a mixed methods approach, therefore both quantitative and qualitative approaches will be used in analyzing the collected data (Tashakkori & Teddlie, 2003). The measured variables will produce numeric data that can be analyzed statistically in order to provide insight into breadth of the teachers’ capabilities and experiences. Preliminary analyses will be conducted to ensure no violation of normality in the data and a standard multiple regression procedure will be run to see the relationship among the variables of concern.
      The original aim of the study is to test the model of motivational variables of competency in ELT using Structural Equation Modelling (SEM) approach which brings together multiple regression, path analysis and factor analysis in hypothesizing the relationships between a set of constructs and measured variables based on a substantive theory (Kunnan, 1998). In fact, “linear structural equation modeling is a useful methodology for statistically specifying, estimating, and testing hypothesized relationships among a set of substantively meaningful variables” (Bentler, 1995, p. ix). Linear Structural Relationships (LISREL) statistical package, which enables the researchers to “specify the nature of the relationship between variables and then test for how well the data obtained fits the complex model that has been specified” (Skehan, 1991, p. 282), will be used to estimate the model. A full SEM model allows researchers to estimate both the links between the latent variables and their observed measures (the measurement portion of the model) and the direct effects among the variables (the structural portion of the model) (Winke, 2013). Accordingly, we decided to see the relationship among EFL teachers’ competency, self-efficacy beliefs and self-regulation capacity.
In the qualitative phase, a discovery-oriented qualitative method (i.e., Grounded theory) is used to further explore the influence of these variables on ELT teachers’ performance. Charmaz (1995) argues that grounded theory is suitable for studying individual processes, interpersonal relations and the reciprocal effects between individuals and larger social processes. 
The analysis begins with open coding, which is the analytic process in which the researcher identifies concepts and their properties and dimensions are discovered in the data (Strauss & Corbin, 2008). In the next step in the data analysis process, axial coding, the researcher relates categories to their subcategories (concepts that relate to a category, further specifying and clarifying it). This way, the data are assembled in a new way and the researcher identifies the central phenomenon, specifies strategies, context and intervening conditions (Creswell, 2007). Selective coding is the final coding process that integrates and refines the theory and finds the story that can integrate what has been identified in open and axial coding. The researcher repeats this process until theoretical saturation occurs and no new properties, dimensions or relationships emerge in the data.
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�هدف: تاثیر متغیرهای انگیزشی  شامل اعتماد به نفس، وخودنظارتی بر عملکر معلمان زبان ایران  


�آیا مدل    داده شده برای داده های جمع آوری شده مناسب است؟  


�رابطه بین متغیرهای انگیزشی وصلاحیت معلمان زبان انگلیسی   


�کدام یک از متغیرهای انگیزشی به صورت بهتری صلاحیت معلمان زبان را پیش بینی می کند؟
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