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Abstract
This study aimed at identifying the relationship between job self-efficacy and learning motivation with informal learning of employees by considering the role of mediating of formal learning. The particiapnts of this study include 370 official personnel and 30 contractors’ personnel in the CEO and 5 departments of deputy of 370 official personnel and 30 contractors’ personnel in the CEO and 5 departments of deputy of Khorasan Razavi Regional Water Company, Iran in 2016. Descriptive and correlational ananlysi using sturcaural equation modeling was employed to identify the relationship between job self-efficacy and learning motivation as exogenous (independent) variables and informal learning as endogenous (dependent) variable.The results showed that there is not significant relationship betwteen job self-efficacy and informal learning. Furthermore, the relationship between learning motivation and informal learnin was not significant. However, there was a significant relatioshp between job self-efficacy and formal learning. Using the findings, it can be concluded that any increase in the level of self-efficacy with the increase in formal learning will be accompanied. Also any increase in formal learning will be accompanied by an increase in informal learning. Any increase in learning motivation will also be accompanied by an increase in formal learning. Job self-efficacy and learning motivation as (first and second independent variables) do not directly affect informal learning as an (dependent variable), but through the role of mediating of formal learning indirectly affect informal learning.
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Introduction
In today's competitive world, organizations have always focused their attention on the importance of human resources as the most important source of obtaining competitive advantage. One of the most important objectives of the current organizations that have been considered by many researchers is the development of motivational, purposeful, progressive, and efficient employees. Extensive environmental changes have led organizations to continually seek the best practices and procedures in order to adapt to their changes in the environment; in this regard, one of the most important actions in dealing with such changes is to pay attention to a set of factors called continuous and informal learning in the workplace, thus providing competitive and rapid action to employees and organizations (Zeratkar, 2015). On the other hand, according to Bandura, attention to job self-efficacy means of employee as cognitive assessments, in which employees have their own abilities to perform a better job, and the motivation of each one to improve formal and informal learning in work environments. Success and achievement of these objectives will play a significant role (Ashouri et al., 2011). Informal learning refers to a set of conscious activities of employees in the workplace, which results in their knowledge and professional skills growing (Cofer, 2000; Lohman, 2006) and obtain the freedom to make changes (Mariotti, 1999; Cseh, 1998). This type of learning is a personal and interpersonal process that can be used to help team macking in education, and team members can be strengthened by identifying and applying informal learning strategies (Marsick and Watkins, 1999). Regarding the mentioned issues, one of the ways to achieve sustainable competitive advantage is to emphasize the self-efficacy of employees and improve continuous motivation in informal learning in order to achieve organizational objectives with maximum effectiveness. 
Research Purposes
Major purposes
Identifying the relationship between job self-efficacy and learning motivation with informal learning of employees by considering the role of mediating of formal learning.
Minor purposes
1. Identifying the relationship between job self-efficacy and informal learning. 
2. Identifying the relationship between learning motivation with informal learning.
3. Identifying the relationship between learning motivation with formal learning.
Research Hypothesis
Mayjor hypothesis
There is a significant relationship between job self-efficacy and employee's learning motivation with their informal learning and formal learning mediation.
Minor hypotheses
1. There is a relationship between job self-efficacy and informal learning.
2. There is a relationship between learning motivation and informal learning.
3. There is a relationship between job self-efficacy and formal learning.
Research Method
Since the purpose of this study is to identify the relationship between job self-efficacy with informal learning and considering the role of mediating of formal learning among employees of the regional water company of Khorasan Razavi, the present study in terms of collecting data is descriptive and correlational specifically on the basis on the model of structural equations. In the analytical model of research, job self-efficacy and learning motivation, exogenous (independent) variables is formal learning, and mediating variables, and informal learning is endogenous (dependent) variables.
Statistical Population
The statistical population of this research includes all employees of Khorasan Razavi Regional Water Company, working in 2016. The size of the statistical population is 400 people. Of these, there are 370 official personnel and 30 contractor personnels in the CEO and 5 departments of deputy (planning and improving management, planning and development, financial and support, baseline water resources studies, and deputy conservation and operation).
Estimated Sample Size and Sampling Method

In the present study, a stratified random sampling method was used proportional to the size of each of the five deputy of company, in addition to the CEO department. First, based on the total volume of the statistical population, the number of statistical samples was determined and then from the HR department of the company, the number employees were selected in each section; with the above data, the sample size for each section was determined to complete the questionnaire as follows: At first, the total volume of the sample was divided into the total volume of the statistical society and the resulting output was multiplied by the number of employees in each section. For example, given that the total statistical population was 400 people, the total sample was 205 people, and for example, the number of employees in a deputy was 60; the number of questionnaires that had to be completed on the basis of relative stratified sampling was 31 peoples []. The number of samples of the rest of the sections was obtained as follows. Data on the number of employees and examples of each section is presented in Table 1. According to the obtained ratios, the questionnaires were randomly distributed among the employees. Morgan table was used to determine the sample size. In accordance with the above table, from 400 employees, 196 people were selected. In order to ensure the return of the questionnaires, 240 questionnaires were distributed in the statistical population. Finally, 205 valid questionnaires were analyzed. One of the reasons for increasing the sample size from 196 to 205 was to use a larger sample to analyze the structural model.

Table 1. Cronbach's alpha coefficient obtained for each of the research indicators.

Research Variables
To measure research hypotheses with operational definition, concepts and research structures became indicators and reagents. The description of the types of research variables is presented below. The scale of variables is a distance because all questionnaires are measured on a five point Likert scale. The control variables in this study include the variables gender, age, work experience and education.
Mediating variables
The mediating variable is used to describe a certain independent variable and is the second independent variable that is selected to determine its effect on the relationship between the first independent variable and the dependent variable. In this study, a questionnaire was used to collect the required data. The questionnaire is among the commonly used measurement tools in research and a direct method for obtaining research data. In this study, four standard questionnaires were used as the main tool for collecting data. The research questionnaire consists of 30 questions, all of which are presented as news statements with a five point of Likert scale. In the following, we will give a detailed description of them.
[bookmark: _Toc303943282]Standard Questionnaire of Informal Learning
To measure this variable, the standard questionnaire of Lohman (8 questions) (2006) was used. According to Lohman, the basis for this questionnaire is the findings of a qualitative research on the informal learning of public-school teachers (Lohman, 2006). The questionnaire is scored on a five point Likert scale (never= 1, rarely= 2, sometimes= 3, often= 4, and always= 5). In this way, individuals, after studying each item on the 5 points Likert scale, identify the option that indicates their status. The scale used in this questionnaire attempts to evaluate the dominant methods of informal learning of individuals in learning job tasks. The validity of the tool was confirmed by two panels of experts, including educational and training researchers and a field survey (Choi, 2009), and reliability with Cronbach's alpha of 0/63 was confirmed in previous studies by Lohman (2009). (Choi, 2009). In this research, the opinions of the supervisors and counselors were used to ensure content validity. The validity of the construct of the measurment tools was also verified by CFA analysis. Cronbach's alpha method was used to determine the reliability of the questionnaire. The Cronbach's alpha coefficient for informal learning questions was 0.65.
Standard Questionnaire of Job-Efficacy
The used questionnaire is also graded according to the 5 points Likert scale (fully disagree= 1, disagree= 2, Neutral= 3, agree = 4, and fully agree= 5). After studying each item, the 5 points Likert scale selects an option that is more in line with their condition. The scales used in this questionnaire attempt to assess one's perceptions and judgments about their ability to conduct job and professional homework. The content validity and reliability of the present questionnaire were confirmed by Cronbach's alpha of 0.69 in previous studies by Bosscher and Smit (1998) and 0.87 in Barndura (2000) research (Choi, 2009). In this research, the opinions of the supervisors and counselors were used to ensure content validity. The construct validity of the measurement tool was also measured by the CFA analysis method. Cronbach's alpha method was used to determine the reliability of the questionnaire. Cronbach's alpha coefficient for job self-efficacy questions was 76%.
Standard Questionnaire of Formal Learning
To measure this variable, a standard 10-questions questionnaire developed by Jacobs and Park, 2009, which has two components of learning while doing work and learning outside of the doing work time were used. The questionnaire is answered based on a 5-point Likert scale (very low= 1, low= 2, mean= 3, high= 4, and very high= 5). Which the first five questions of the questionnaire measures learning at doing work time and the next five questions measures learning outside of the doing work time. Individuals after each items, identify the option that best describes their status (It should be noted that in the present research, the question 10 of the questionnaire that is related to learning outside of the doing work time that was wliminated due to the low factor load). The scales used in this questionnaire attempt to measure the level of learning of individuals from a variety of learning methods at doing work and outside of doing work time. Content validity and reliability of the present questionnaire were confirmed by Cronbach's alpha of 0.89 for formal learning component at doing work time and 0.88 for formal learning outside of doing work time in previous studies by Jacobs and Park (2009). In this study, the assurance of the supervisor and counselors was obtained to ensure the content validity of the measurement tool. The construct validity of the measurement tool was also measured by CFA analysis. Cronbach's alpha method was used to determine the reliability of the questionnaire. The Cronbach's alpha coefficient for formal learning questions was 0.86.
Validity Tool
The validity of the tool indicates that the measuring tool measures the concept or phenomenon under study (Choi, 2009). Without the knowledge of the validity of the measuring tool, it is not possible to accurately obtain the data obtained. Therefore, the significance of validity is that inadequate measurements can make any scientific research worthless and unworkable (Khaki, 2012). In order to ensure the validity of the questions and the items evaluated for the concepts used in the research, an initial questionnaire was tested on 10 subjects in the research population, so that the possible defects of the questionnaire, which could have been due to the inadequacy of the translated questions, the inappropriate order of the questions, etc., were eliminated. In this regard, respondents and experts were asked to register the questions and possible problems of the questionnaire against each question. After receiving the comments and resolving the general ambiguities expressed in the questionnaire, the executive version was finalized after the endorsement of the supervisor.
Cronbach's alpha coefficient indicates the level of internal consistency of the entire measuring tool in a given context structure (Choi, 2009). As shown in Table 1, the Cronbach's alpha was calculated for each of the research indices. However, an alpha value greater than 0.7 is desirable (Klien, 2005; Choi, 2009). But a value greater than 0.6 is accepted as a trusted level (Choi, 2009). Accordingly, given that the Cronbach's alpha coefficient of the informal learning indicator in the present study, according to previous studies of Lohman (2006), was higher than 0.6, and exceeded 0.7 in three other indicators, this issue indicates the internal correlation between the variables for measuring the desired concepts, which means that our research has the reliability or reliability required.
Data Collection Method
The data of the present study were collected through both library and field studies (implementation of the questionnaire). Therefore, in the library method, after the approval of the subject of research, they studied the specialized texts, in internal and external academic journals, and thesis and taking notes. To implement the research questionnaires, due to the knowledge about the regional water company of Khorasan Razavi and the human resources industry's needs in the field of human resource education and training, which was previously achieved through doing training course (Office for improvement of management and human resources). 
Measurement Model: Confirmatory Factor Analysis
The most important goal of confirmatory factor analysis is to determine the power of a predetermined operating model with a set of observed data. In other words, the confirmatory factor analysis attempts to determine whether the number of factors and loads of variables measured on these factors is consistent with what was expected based on theory and theoretical model. This type of factor analysis examines the degree of confirmatory and consistency between the theoretical construct and the experimental structure of research (Habibpour and Safari, 2012). Therefore, before evaluating the structural model in order to establish a grateful and acceptable measurement model and determining whether the markers well measure the constructive theoretical structure, a confirmatory factor analysis was carried out on all the existing factors. The model evaluated in this study included 4 latent variables: 1. informal learning, 2. self-efficacy, 3. learning motivation, and 4. formal learning.
As shown in Figs. 1 to 4, the LISREL outputs for the confirmatory factor analysis of the variables considered are significant, each of the variables of informal learning (with 8 indices), job self-efficacy (with 5 indices), learning motivation (with 6 indices) and formal learning (with 9 indices) that had the highest functional load.
Factor loads (standard estimates) of the variables for the informal learning factor were between 0.18 and 0.79, for the job self-efficacy latent factor between 0.48 and 0.74, learning motivation between 0.41 and 0.77 for the formal learning ranged from 0.54 to 0.79. As shown in the following figures, the factor load of all indices of the variables is significant at the level of 0.01. This indicates the convergence validity of the markers (Figs. 1 to 4).
Fig.1. LISREL output for confirmatory factor analysis the latent factor of the informal learning.

Fig. 2. LISREL output for for confirmatory factor analysis the latent factor of job self-efficacy.

According to the results of confirmatory factor analysis and evaluation indicators, the measurement models have acceptable fitting and are valid based on the infrastructure hypothesis model. According to the results of confirmatory factor analysis and evaluation indicators, the measurement models have acceptable fitting and are valid based on the infrastructure hypothesis model.

Fig. 3. LISREL output for confirmatory factor analysis the latent factor of learning motivation.

Fig. 4. LISREL Output for confirmatory factor lnalysis the latent factor of formal learning.

Analysis of Findings
In this research, the correlation between two variables and the relationship between more than one variable and its other variables were determined. Descriptive and inferential statistics were used. In the descriptive statistics section, mean and standard deviation were used to show the status of data and Pearson correlation coefficient. In the inferential statistics section, the relationship between the variables and the test of research hypotheses was investigated through the method of confirmatory factor analysis and structural equation modeling with using SPSS16 and LISREL8.5 software. In the present study, the two-step approach recommended by (Vosoughi, 2010) was used to evaluate the models while standardizing them. In the first step, a confirmatory factor analysis method was used to assess the fitting of the measured models of the used variables. In other words, in this step, we examined the issue of whether the observed dimensions correctly measure the structure. In the second step, structural equation modeling was used to evaluate the structural model. To evaluate and compare the model of measurement and structural model, several indices have been used: 1. Chi square, 2. Chi square ratio to degree of freedom, 3. GFI fitting index, 4. NNFI index, 5. CFI comparative fitting index, 6. IFI incremental fitting index and 7. Root mean square error of approximation (RMSEA). As stated, structural equation method was used to analyze the data of this study.
Descriptive Findings
Considering that the first part of the questionnaire is related to the completing questionnaire specifications, four questions were arranged in this regard (gender, age, work experience, education level). The following is a description of the resulting data. Of the 205 employees of the regional water company of Khorasan Razavi, the descriptive data is as follows:
[bookmark: _Toc303944931]Data Description
To investigate and describe the data obtained from the sample, central indices and dispersion (mean and standard deviation) of the research variables were used to obtain data about how the scores obtained from the study variables were scattered. These data are in Tables 2, 3 and 4.

Table 2. Descriptive data by gender.

Table 3. Descriptive data by age.

Table 4. Description o the research variables.

The first objective of the present study was to measure the variables of the subjects in the study. The variables evaluated by the range of items responses from 1 (fully disagree) to five (fully agree) are ranked. This spectrum can be quantitatively converted to a score in order to be a criterion for judgment. The variables in this study varied from 1 to 5. In addition, the mean and standard deviation of the above variables were also calculated. According to the results of the implementation of questionnaires which indicates the amount of research variables among employees of the regional water company of Khorasan Razavi, the data about each of them is presented in Table 4. Taking into account the minimum score of 1 and the maximum score of 5, the mean informal learning variable among the employees of the statistical sample was 3.30, the mean of the variable of job self-efficacy was 4.18, the mean of the learning motivation variable was 4.12, the mean of the formal learning variable was 3.27, the mean of formal learning during work is 3.37 and the mean of formal learning outside of work is 3.17.
Inferential Findings and Analysis
In this study, the structural equation modeling method has been used to analyze the hypotheses and examine the relationships between variables. In the following, a general explanation is given about this method, then the fitting indices of the structural model of the present study are discussed and finally, based on the structural model, the research hypotheses will be analyzed.
[bookmark: _Toc303943299]Before discussing the analysis of hypotheses using the structural model, first, the normal distribution of variables was studied through the Kolmogorov-Smirnov test (Table 5, 6), because the normal distribution of variables in structural studies is one of the pre-assumptions of the structural equation modeling method. According to the data obtained from the preliminary data analysis, it was found that there was no significant difference between the employees in relation to the research variables. So, based on these results, employees were considered as a group and analyzed.
The contents in the above table shows that since Z values of Kolmogorov-Smirnov are all variables greater than p> 0.01, then Z values are not statistically significant at the alpha level of 0.01. This result shows the normal distribution of all four variables. In this section, using Pearson correlation coefficient test, research variables are investigated.

Table 5. Kolmogorov-Smirnov test for research variables.

Table 6. Correlation coefficient between research variables.

Investigation and Analysis of Pearson Correlation Test
As shown in Table 6, the correlation coefficient between the job self-efficacy variable and the informal learning is positive and significant and the intensity of this correlation is 0.18. Also, the correlation coefficient between learning motivation and informal learning is positive and significant, and the intensity of this correlation is 0.28. The highest correlation coefficient is between job self-efficacy and learning motivation (r= 0.41). The correlation coefficient between the learning motivation variable and the formal learning with a coefficient of 0.28 is positive and significant. However, the correlation coefficient between job self-efficacy and formal learning is not significant with a coefficient of 0.13. Also, the correlation coefficient between formal learning and informal learning is positive and significant, and the intensity of this correlation is 0.33.
From correlation analysis between exogenous and endogenous variables, it can be concluded that any increase in the level of self-efficacy will be accompanied by an increase in informal learning. Altough any increase in the level of self-efficacy is not accompanied by an increase in formal learning. There would also be any increase in the amount of learning motivation along with increased formal learning and informal learning, and eventually any increase in formal learning along with an increase in informal learning.
Structural Model
To better understand each other the causal relationships and how to influence the job self-efficacy on its possible implications, the path analysis was carried out using the structural equation model. In the modeling of structural equations and confirmatory factor analysis for the evaluation of the goodness of the fitting of the model, statistics are provided by the software of this method, LISREL. LISREL offers several fitting tests that, according to some experts, at least three tests are necessary (Vosoughi, 2010). In this research, several indices have been used to evaluate the structural model: 1. Chi square, 2. Chi square ratio to degree of freedom, 3. GFI fitting index, 4. NNFI index, 5. CFI comparative fitting index, 6. IFI incremental fitting index and 7. RMSEA. In the formulation of structural equations, Chi squares show that the structure of the covariance of the findings corresponds to the theoretical propositional model. The smaller numbers of the Chi square represent the fitting of the model of the test case. In some sources, it is suggested that for the model to be adopted, the Chi square ratio to degree of freedom should be less than 3 (Klein, 2001). GFI is the observed covariance correlation index with the theoretical model covariance. The number of this index is between 0 and 1, and as the number is closer to 1, the model is more appropriate and graceful. CFI is also known as the Comparative fitting Index of Bentler, which compares the predicted covariance matrix with the model with the zero model covariance (theoretical model). This index is also between 0 and 1, and the size is close to an appropriate fitting (Vosoughi, 2010). The RMSEA index measures the pattern fitting, and the smaller amounts it shows a better fitting. The NNFI and IFI indices, which each represent the fitting of the structural model, vary from 0 to 1, and the more indices are closer to each others, they indicate a better fitting of the pattern. Accordingly, the results of the analysis of the structural model showed (Table 7): The amount of Chi square for judging the linearity of the relationship between the latent construct is 827.57 at a significant level of p <0.01. The Ch-2 square value on degrees of freedom is 2.55. Based on this index, the resulting number of these ratios should not exceed 3 in order to confirm the pattern (Klein, 2001). Given that the Chi square ratio degree of freedom is less than 3, it can be said that the data are consistent with the hypothesized model. The RMSEA is 0.071. Based on this index, if the RMSEA value is equal 0.10 or greater than 0.10, it indicates a weaker fitting (Houman, 2006). Other indices of NNFI, IFI, GFI, and CFI, each of which represent the fitting of a structural model, which are listed in Table 7. According to the evaluation indices of general fitting model in Table 7. particularly, the ratio of the Chi square to the degree of freedom equal to 2.55, the CFI index of 0.89, the GFI index equal to-, the IFI index of 0.90, the NNFI index of 0.91, the RMSEA index of 0.071 and other indices, we can say that the final model has a good fitting:
In the structural model, the significance of the path coefficient is determined using t (t- value). If t is between 1.96 and 2.57, the relationship between two structures is significant at level p <.05. If t value is greater than  2. 57, then the relationship is significant at the level of p <.01. According to the data obtained in (Figs. 5 and 6 and Table 7), the most effect on job self-efficacy was on informal learning with a coefficient of 0.36 (t=2.93, ß=0.36), and then related to the effect learning motivation on formal learning with a coefficient of 0.29 (t= 2.74, ß= 0.29).

Fig. 5. Software output based on standard coefficients.

Fig. 6. Software output based on t coefficients.

Table 7. The general structural model's fitting indices.

Analysis of Hypotheses
In the test of the above hypothesis, in general, according to the results obtained from the structural model, we can say:
Hypothesis 1: There is a relationship between job self-efficacy and informal learning.
Based on the lack of significance of the path coefficient between job self-efficacy and informal learning with (T=0.32 ß= 0/04) at the level of <0.01 show that the hypothesis 1 (there is a relationship between job self-efficacy and informal learning) is not confirmed.
Hypothesis 2: There is a relationship between learning motivation and informal learning.
Based on the lack of significance of the path coefficient between learning motivation and informal learning with (T=1.93 ß= 0/25) at the level of <0.01 show that the hypothesis 2 (there is a relationship between learning motivation and informal learning) is not confirmed.
Hypothesis 3: There is a relationship between job self-efficacy and formal learning.
Based on the lack of significance of the path coefficient between job self-efficacy and formal learning with (T=2.93, ß= 0/36) at the level of <0.01 show that the hypothesis 3 (there is a relationship between job self-efficacy and formal learning) is confirmed.
Findings
Hypothesis 1: There is a relationship between the job self-efficacy and informal learning of the employees of the regional water company of Khorasan Razavi.
Based on the lack of significance of the path coefficient between job self-efficacy and informal learning with (T=0.32 ß= 0/04) at the level of <0.01 show that the hypothesis 1 (there is a relationship between job self-efficacy and informal learning) is not confirmed. Therefore, it can be concluded that there is no direct and significant relationship between the self-efficacy and informal learning of the employees of regional water company of Khorasan Razavi, and this relationship is indirectly significant. Considering that research has not been done with such a hypothesis, this finding can be indirectly correlated with the results of the researches of Jenser (2011), which believes that job self-efficacy plays an important role in enhancing the learning and efficiency of coaches working in the Turkish Coca-Cola Soccer League (Jenser, 2011), and this eficacy will be the exciting way to the informal learn. Therefore, job self-efficacy does not directly affect informal learning and with an mediating role, another variable affects it. Findings of this study are consistent with similar foreign investigations, including the research of Choi (2009), Lohman (2009), Van Varkam et al. (2002), Salaz and Canan Bowers (2001), Tanenbum et al. (1991); Lohman (2009); Lohman (2006); Maurer and Palmer (1999); Noeh and Wilek, 1993; Berg et al. (2008). Based on the above, it can be argued that job self-efficacy as a person's beliefs or judgments about his ability to perform the job duties and responsibilities indirectly involves informal learning, which includes the awareness activities of employees in the workplace is in communication, and as a result of which their professional knowledge and skills grow. One of the reasons why this hypothesis is not significant can be directly explained by the diversity of duties and responsibilities of employees of the regional water company of Khorasan Razavi in an organizational post and the presence of employees with unrelated posts in a work space. 
Hypothesis 2: There is a relationship between the learning motivation and informal learning unformal learning of the regional water company of Khorasan Razavi.
Based on the lack of significance of the path coefficient between learning motivation and informal learning with (T=1.93 ß= 0/25) at the level of <0.01 show that the hypothesis 2 (there is a relationship between learning motivation and informal learning) is not confirmed. Therefore, it can be concluded that there is no direct and significant relationship between the learning motivation and informal learning of the employees of the regional water company of Khorasan Razavi. This finding was conducted in a similar research in 2012 by Frozeshniya and is consisent with its research results that the learning motivation variable does not direct relationship with the free (informal) learning of Iranian learners and have achieved roughly similar results. Also, with the study of Ashouri et al. (2011), which there is no significant relationship between motivational strategies for learning and learning from peers (informal learning) in academic achievement, and this finding has been consistent with the researcher. However, the findings of this study are similar to internal and external investigations such as Bijani et al. (2011), Seyed Javadin (2002), Noeh and Smith (1986); Noeh and Wilek (1993), Tareno (2001); Baldwin et al. (1991); Sambruck (2005); Lohman (2006) are inconsistent and do not achieve the same results. According to the data obtained in this study, the learning motivation as a particular learner's desire for learning the content of a program (Noeh and Smith, 1986), which is the main cause of behavior, with informal learning which according to Elinger (2005), describes the learning of the natural opportunities occurring in work life, in which the learning control is in the hands of employees, has an indirect and significant relationship; that is, employees of the regional water company of Khorasan Razavi, as long as they have not sufficient motivation to learn the content of an educational program, learning does not really happen because need to learn in such content is not createdin them. 
Hypothesis 3: There is a relationship between the job self-efficacy and formal learning of the employees of the regional water company of Khorasan Razavi.
Based on the lack of significance of the path coefficient between job self-efficacy and formal learning with (T=2.93, ß= 0/36) at the level of <0.01 show that the hypothesis 3 (there is a relationship between job self-efficacy and formal learning) is confirmed. The result of this study is confirmed by the findings of researchers such as Mirheidari et al. (2012), Ashouri et al. (2011). For example, the research hypothesis of Ashouri et al. (2011) showed that the variables of job self-efficacy, mental retardation, and excellence-objective orientation in a model could predict 37% of the progress variance in learning, and the share of job self-efficacy in predicting learning progress was more than other variables. Therefore, it can be concluded that there is a relationship between the self-efficacy of the employees of the regional water company of Khorasan Razavi and their formal learning. That is, the higher the level of self-efficacy of the employees of the regional water company, the greater the degree and willingness to the formal learn in the organization's employees. 
Conclusions
Using the findings, it can be concluded that any increase in the level of self-efficacy with the increase in formal learning will be accompanied. Also any increase in formal learning will be accompanied by an increase in informal learning. Any increase in learning motivation will also be accompanied by an increase in formal learning. Job self-efficacy and learning motivation as (first and second independent variables) do not directly affect informal learning as an (dependent variable), but through the role of mediating of formal learning indirectly affect informal learning.
Suggestions
Based on the results obtained from the analysis of the present research, the following suggestions are presented:
1. The regional water company of Khorasan Razavi should have reinforced self-efficacy of its employees through appropriate employees displacements in specialized posts related to their academic and experimental background, and by providing in-service training courses, as well as creating opportunities for college education, upgraded employees' beliefs about their abilities so that autonomous employees to learn informally in the workplace should be encouraged.
2. The regional water company of Khorasan Razavi should first of all absorb the required manpower tailored to the specialty and interests of the employee in order to create the motivation for learning and career progression in the employee. Then, with the needs assessment and survey of the relevant employee at the time of entering the organization and beyond, he was informed about the skills and expertise of the employee to meet his needs and obstacles in order to identify the necessary training programs to meet the needs and to improve job performance for the executive employees. 
3. It can be stated that the perceptions that employees have about their ability to perform a task or responsibility under the title of self-efficacy are directly related to their willingness to learn and try to achieve their intended objectives, and it also results in persistence in difficult tasks. 
Limitations
1. Due to the high volume of duties and the squeezing of responsibilities, the society population did not have enough time to fill the questionnaires. 
2. The statistical population of this research includes employees of Regional Water Company of Khorasan Razavi, therefore, it is necessary to observe cautious aspects in generalizing the results to employees of other organizations.
3. The lack of belief and trust of some of the company's employees to the results of the research and to reduce the incentive to cooperate and participate in the research.
4. The lack of a translated version of Persian and a standard for measuring the variables of the research given that the Latin questionnaire was prepared for collective culture and the work culture in our country and our organizations is more individual.
5. Due to high corporate missions, access to all employeeswas not possible.
6. Despite the lack of names of questionnaires and the lack of receiving confidential data, respondents refused to provide some answers as well as age and work experience, leading to the removal of the questionnaire. 
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